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Caution! Before continuing…
 The Common Core 

Learning standards 
are not just a new 
set of performance 
indicators….

 They are a whole 
new way of teaching 
and learning….
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Why Standards?Why Standards? 
Why Common Core Standards?

 Standards provide a shared vision of what 
students should know and be able to do.

 Standards provide a shared vision for 
teachers and administrators 

 Common Core State Standards establish 
consistency across the statesconsistency across the states
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The Common Core Includes: Cognitive EngagementThe Common Core Includes: Cognitive Engagement, 
Constructivist Learning & 21st Century Skills

 Creativity and innovation

 Critical thinking and problem solving

 Communication and collaboration Communication and collaboration

 I f ti d di lit Information and media literacy
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Areas of focus

 Reading
 Writing Writing
 Speaking and Listening
 Language
 Media and Technology - Research & Media 

skills built into the Standards as a whole
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Shifts
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Six Shifts in ELA Literacy
Shift in Standards hif iShift in Standards….
1. Balancing Informational 

and Literary Text 1&2 Non-fiction Texts

Shift in Assessments…

and Literary Text
2. Building Knowledge in 

the Disciplines
Authentic Texts

3 Higher Level of Text 
C l i3. Staircase of Complexity

4. Text-based Answers

Complexity
Paired Passages

4&5 Focus on command of
5. Writing from Sources
6. Academic Vocabulary

4&5 Focus on command of 
evidence from text: 
rubrics and prompts

6 Academic Vocabulary
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Shift 1: Balancing information and g
Literary Texts: PK-5
 Students read a true balance of 

informational and literary texts. y
Elementary school classrooms are, 
therefore places where students accesstherefore, places where students access 
the world – science, social studies, the 
arts and literature through text At leastarts and literature – through text. At least 
50% of what students read is 
i f i linformational.
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Shift 2: Building Knowledge in the g g
Disciplines: 6-12
Content area teachers outside of the ELA 
classroom emphasize literacy experiences p y p
in their planning and instruction. Students 
learn through domain-specific texts inlearn through domain specific texts in 
science and social studies classrooms –
rather than referring to the text they arerather than referring to the text, they are 
expected to learn from what they read.
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Shift 3: Staircase of Complexity

 In order to prepare students for the complexity of 
college and career ready texts, each grade level g y g
requires a “step” of growth on the “staircase.” 

 Students read the central, grade appropriate text 
d hi h i t ti i t daround which instruction is centered.

 Teachers are patient, create more time and space in 
the curriculum for this close and careful reading andthe curriculum for this close and careful reading, and 
provide appropriate and necessary scaffolding and 
supports so that it is possible for students reading 
b l d l lbelow grade level.
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Text complexity is defined by:
 Qualitative measures – levels of meaning, structure, 

language conventionality and clarity, and knowledge 
demandsdemands

 Quantitative measures – readability and other scores of 
text complexitytext complexity

 Reader and Task – background knowledge of reader, 
motivation interests and complexity generated by tasksmotivation, interests, and complexity generated by tasks 
assigned
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Shift 3 cont’d: Reading Types Across the Grade Levels

Grades Literature Informational
K 2 50% 50%

Shift 3 cont d: Reading Types Across the Grade Levels

K-2 50% 50%
3-5 50% 50%
6-12 30%

fi ti
70%
“ b t ti ll lit-fiction

-poetry
-drama
-Shakespeare

“substantially more literary 
non-fiction”
-essays
-speechesp p
-opinion pieces
-biographies
-journalism
historical-historical

-scientific
-contemporary events
-nature
-the arts
-Founding Documents
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Shift 3 cont’d :Increasing Reading Complexity

Grade 
Band

Old Lexile 
Level

Lexile Aligned 
to the CCLS Find a book
Expectations

K-1 N/A N/A
2-3 450-725 450-790
4-5 645-845 770-980
6-8 860-1010 955-1155
9-10 960-1115 1080-1305

11 CCR 1070 1220 1215 135511-CCR 1070-1220 1215-1355
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Shif 4 T B d Q i & AShift 4: Text-Based Questions & Answers

 Students have rich and rigorous conversations 
which are dependent on a common text.

 Teachers insist that classroom experiences stay 
deeply connected to the text on the page and 
th t t d t d l h bit f kithat students develop habits for making 
evidentiary arguments both in conversation, as 
well as in writing to assess comprehension of awell as in writing to assess comprehension of a 
text.
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Shift 5: Writing From SourcesShift 5: Writing From Sources

W i i d h i f id Writing needs to emphasize use of evidence 
to inform or make an argument rather than the 
personal narrative and other forms of depersonal narrative and other forms of de-
contextualized prompts. 

 While the narrative still has an important role While the narrative still has an important role, 
students develop skills through written 
arguments that respond to the ideas eventsarguments that respond to the ideas, events, 
facts, and arguments presented in the texts 
they read.y
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The writing focus is shifting at each

L l A t E l i /I f N ti

The writing focus is shifting at each 
level…

Level Argument Explain/Inform Narrative
Elementary 30% 35% 35%
Middle School 35% 35% 30%
High School 40% 40% 20%

These forms are not independent. Informing and arguing rely on using 
information or evidence drawn from texts  information or evidence drawn from texts. 
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Shift 6: Academic Vocabulary
 St dents constantl b ild the ocab lar the Students constantly build the vocabulary they 

need to access grade level complex texts. 
 By focusing strategically on comprehension By focusing strategically on comprehension 

of pivotal and commonly found words (such 
as “discourse ” “generation ” “theory ” andas discourse,  generation,  theory,  and 
“principled”) and less on esoteric literary 
terms (such as “onomatopoeia” or 

theory

( p
“homonym”), teachers constantly build 
students’ ability to access more complex texts 
across the content areas.
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What Do Grade Level Standards Look 
Like For Reading?
 Grade 4 Grade 4

Explain how an author uses reasons and evidence to support 
particular points in a text.
Compare and contrast the point of view from which differentCompare and contrast the point of view from which different 
stories are narrated, including the difference between first- and 
third-person narrations.

 Grade 7 Grade 7
Cite several pieces of textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn from 
the textthe text.

 Grade 10
Cite strong and thorough textual evidence to support analysis of 
what the text says explicitly as well as inferences drawn fromwhat the text says explicitly as well as inferences drawn from 
the text.
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Example of Grade-Level Progression in Readingp g g
Standard 3: Analyze how and why individuals, events, and ideas develop and interact 
over the course of a text.

 Grade 3: Describe characters in a story (e.g., their traits, 
motivations, or feelings) and explain how their actions 
contribute to the sequence of eventscontribute to the sequence of events.

 Grade 7:  Analyze how particular elements of a story or drama y p y
interact (e.g., how setting shapes the characters or plot)

 Grades 11-12: Evaluate various explanations for characters’ 
actions or for events and determine which explanation best 
accords with textual evidence acknowledging where the textaccords with textual evidence, acknowledging where the text 
leaves matters uncertain.
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What Does An Anchor Standard inWhat Does An Anchor Standard in 
Reading Look Like?

 Read closely to determine what the text says 
explicitly and to make logical inferences from it; p y g ;
cite specific textual evidence when writing or 
speaking to support conclusions drawn from the p g pp
text.
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Li k t t d d dLink to standards and 
appendices

Opinion K-5    Argument 6-12
Defend with evidence from text
History/social studies – interpretation & 

judgments with evidence from multiplejudgments with evidence from multiple 
sources

Science claims and conclusions thatScience – claims and conclusions that 
answer questions or address problems
K 5 i i l dK-5 – opinion leads to argument
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What Does An Anchor Standard in 
Writing Look Like?

 Write arguments to support claims in an analysis 
of substantive topics or texts using valid 
reasoning and relevant and sufficient evidence.
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Overview of Writing Strand 
St d t t d i i i f ti Students compose arguments and opinions,  informative, 
explanatory, and narrative texts

 Focus on reason and evidence to substantiate an argument or Focus on reason and evidence to substantiate an argument or 
claim

 Students conduct research – short projects and sustainedStudents conduct research short projects and sustained 
inquiry

 Students incorporate technology as they create, refine, and p gy y , ,
collaborate on writing (writing process)

 Students explore writing illustrating the criteria required to 
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meet the standards (See standards’ appendices for writing 
samples)



Overview of Standards for History/Social StudiesOverview of Standards for History/Social Studies, 
Science, and Technical Subjects (AKA Everything Else)

Reading Standards
 Knowledge of domain-specific vocabulary
 Analyze evaluate and differentiate primary and secondary Analyze, evaluate, and differentiate primary and secondary 

sources
 Synthesize quantitative and technical information, including 

facts presented in maps timelines flowcharts or diagramsfacts presented in maps, timelines, flowcharts, or diagrams
Writing Standards

 Write arguments on discipline-specific content and 
informative/explanatory textsinformative/explanatory texts

 Use data, evidence and reason to support arguments and 
claims

 Use of domain specific ocab lar Use of domain-specific vocabulary
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What do grade level standards in literacy in social 
studies, science, and technical subjects look like?

 Social Studies Grade 9-10 Determine the meaning of words Social Studies Grade 9-10 Determine the meaning of words 
and phrases as they are used in a text, including vocabulary 
describing political, social, or economic aspects of history/social 
t distudies.

 Science Grade 9-10 Analyze the author’s purpose in providing 
an explanation, describing a procedure, or discussing anan explanation, describing a procedure, or discussing an 
experiment in a text, defining the question the author seeks to 
address.
T h i l S bj G d 9 10 D l l i ( ) d Technical Subjects Grade 9-10 Develop claim(s) and 
counterclaims fairly, supplying data and evidence for each while 
pointing out the strengths and limitations of both claim(s) and p g g ( )
counterclaims in a discipline-appropriate form and in a manner 
that anticipates the audience’s knowledge level and concerns. 36
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Data Driven Instruction
 Collect baseline data (student work from the classroom, 

more student work, standardized tests, anecdotal 
information)information)

 Analyze/Discuss data with students, parents and 
colleagues

i h kill d d Determine what skills students need
 Determine an action plan to include instruction, 

lessons units essential questions projects etclessons, units, essential questions, projects, etc. 
that address the skills necessary to improve 
student outcomes
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Three Questions Regarding Data

 How has the student progressed? (value-
added growth)added growth)

 How is the student doing compared to the 
class? (Differentiated Instruction)class? (Differentiated Instruction) 

 How is the class doing with the 
i l ? (T h R fl ti )curriculum? (Teacher Reflection)
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